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Guidance is education focused on personal development. It is a 
process of helping every child discover and develop his potentialities. 
The end results in personal happiness and social usefulness. 
In many ways, it is strange that it was not in the elementary 
schools that guidance was first instituted. But despite the relatively 
high level of development of guidance in the secondary schools, it is 
still unusual to see a trained counselor or guidance specialist in an 
elementary school. This does not mean that there is a lack of concern 
or that nothing is being done. On the contrary, there have been as many, 
perhaps more, changes on the elementary school level. 
Because of the nature of elementary school operation, the major 
guidance responsibility has previously been placed on the classroom 
teacher. As a result, guidance activities have become more often a pro¬ 
gram for classroom operation than a separate and special service. It 
is felt that eventually there may evolve a team approach to the education 
of the child. There is unquestionably a need for specialists and the 
present trend in the larger school systems is toward employing elementary 
guidance specialists. 
The need for guidance specialists in the elementary schools was 
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studied by a subcommittee on guidance in the elementary schools, appointed 
by the Child Guidance and Adjustment Committee for one year from June, 
19U8 to June, 19h9. The members based their report on, (1) a review of 
available literature on elementary-school guidance programs in larger 
cities; (2) the opinions of elementary-school principals and teachers on 
the nature of the problems they face in adjusting children who have social, 
emotional or physical, or educational difficulties; and (3) written reports 
obtained from each member on the needs of elementary-school children and 
how they might be met. 
The subcommittee presented the following findings: 
Feelings and emotions need guidance in their development 
and are as important as the intellectual and physical develop¬ 
ment of the child. An educational system which plans to assist 
in the development of well-adjusted, adequate, secure, well- 
balanced, social individuals is a real challenge to those en¬ 
trusted with the education of boys and girls. Teachers and 
administrators are seeking assistance in the guidance of 
every pupil.^ 
The guidance specialists in the elementary school, working with the 
teacher and administrator and with all the children of the school, could 
begin to work on many problems very early in the school life of the child. 
These problems emerge from the child's struggle to grow mentally, physi¬ 
cally, emotionally, and socially. 
The writer felt that all the patience and understanding in the 
world would not enable the teacher to help some children. The need is 
great for people with special skills that can be used for guidance ser¬ 
vices. The counselor is a specialist in the techniques of guidance. 
^National Education Association, "Guidance for Today's Children," 
The National Elementary School Principal, XXXIV (September, 195k), 
p. 227. 
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Additional guidance workers include the psychologist, social worker and 
psychiatrist. With the help of these specialists and school personnel 
children maybe helped with certain pr obi ans. Such services are invalu¬ 
able additions to school resources if they are used appropriately. 
With the passage of time, it may develop that the greatest contri¬ 
bution of the guidance services on the higher levels will be to focus 
attention to the need for guidance during the early years of formal educa¬ 
tion. It has been indicated in many instances from high school and col¬ 
lege records that many referrals could have been prevented by proper action 
in the earlier grades. Personal failures in adulthood have long histories. 
Many can be traced to early childhood. It is necessary, therefore for 
children to learn how to handle conflicts and problems in the early years 
so that they will know the effective way to handle those that lie in the 
future. 
It is now realized that the concept of guidance as primarily the 
responsibility of the high school is inadequate. Even from the narrow 
vocational point of view it is quite untenable. Wise vocational choices 
depend largely upon attitudes and interests developed and knowledge se¬ 
cured, through school and out-of-school experiences through-out the period 
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of early life. 
The guidance specialists in the elementary school are concerned with 
helping the child to make choices appropriate to his age and school pro¬ 
gress and to adjust himself to the school and his expanding life out of 
school. In the primary grades the guidance specialist's chief function 
■^Arthur J. Jones, Principles of Guidance and Pupil Personnel Work 
(New York: McGraw-Hill Book Company, Inc., 1951), p. 91. 
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is to assist the child in the transition from home to the school. Many- 
emotional sets have their origin here. Consequently the specialists direct 
their attention toward personality development, social behavior, and prob¬ 
lems connected with learning. It is distinctly the whole child that is 
the object of attention. In the sixth grade attention is given to cer¬ 
tain areas of interest and to planning for the next steps in school. The 
child’s vocational interest often comes to front during this period. 
Guidance in the elementary school is the foundation of all later 
attempts to help individuals for it sets the pattern for later guidance. 
It is impossible to over-estimate the need for guidance specialists at 
the elementary school level since in the broader concept of education, 
guidance and education are closely related. It is the conscious effort 
of society to guide and direct the growth of its immature members so that 
they will be able to live lives that will be individually satisfying and 
socially effective. 
Several misconceptions have arisen about guidance. One of these is 
that it is concerned only with vocational direction, whereas this is 
actually only one of its aspects. Another misconception is that guidance 
is needed only in the secondary schools, but it is generally recognized 
today that the need is just as great, if not greater, in the elementary 
schools. A final misconception is due to a too literal interpretation 
of the term guidance, so that some see guidance resulting in greater 
dependence. Actually, the purpose of guidance is to help people stand 
on their own feet, and depend on their own resources rather than those 
of others 
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Evolution of the Problem 
As a result of having been a member of the classes in Guidance and 
Counseling, this writer became interested in guidance in the elementary 
school and the role of elementary guidance specialists. 
The evolution of this problem was associated with the writer's 
awareness that many of the problems of high school students could have 
been resolved if not prevented, during their earlier years. 
It is from this interest that the writer analyzed leading books on 
guidance in the elementary school as they treated the role of guidance 
specialists at the elementary level. 
Contribution to Educational Knowledge and Practice 
This thesis contains information which the writer hoped would prove 
valuable for guidance specialists, supervisors, teachers, and other pro¬ 
fessional school personnel, who are concerned with guidance in the ele¬ 
mentary school. 
The writer hoped that this study would present findings that might 
serve as guide posts for elementary personnel. The writer hoped, further, 
that these findings would be functional enough in application and scope 
so that they might be modified by a particular staff in order to answer 
the guidance needs of their boys and girls more effectively. 
Statement of the Problem 
The problem involved in this research study was to ascertain the 
role of guidance specialists at the elementary school level from content 
analysis of ten books in the area of guidance. 
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Limitations of the Study 
This study was limited to a selection of ten books in guidance with 
special focus on the identification of the role of guidance specialists 
at the elementary school level. 
Purposes of the Study 
The purposes of the study were as follows: 
1. To identify the role of guidance specialists at the 
elementary level as evidenced in guidance literature. 
2. To secure opinions of authors on the effectiveness of 
guidance specialists’ work and suggestion on desirable 
modifications in their roles and functions. 
3. To draw implications which may aid in establishing 
basic criteria for evaluating the role of guidance 
specialists at the elementary school level. 
Definition of Terms 
For the purpose of clarification "content analysis" was defined 
as a research technique for describing various facets of the communication 
content in summaiy form. The following aspects of content analysis will 
be included in this study. 
1. Extent of treatment given to the role of guidance specialists 
in certain books. 
2. The general nature of different points made within the actual 
content of the books regarding the roles of guidance special¬ 
ists. 
"Guidance Specialists" is the name given to the individials who 
perform various guidance services, namely, the school counselor, the 
school psychologist, and the school social worker. 
Locale of the Study 
This study was conducted in the Trevor Arnett Library, located on 
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the Atlanta University campus in Atlanta, Georgia. The investigator also 
made use of libraries located in Tuscaloosa, Alabama. 
Method of Research 
The primary method of research used was Descriptive-Survey, employ¬ 
ing the technique of content analysis. 
Description of Materials 
The materials used in this study were ten guidance books in the 
area of elementary guidance selected from Subject Guide to Books in 
Print. The titles and authors are given below: 
Titles Authors 
Guidance in Elementary Schools Robert Knapp 
Administration of Guidance Services Raymond N. Hatch and 
Buford Stefflre 
Guidance in Elementary Schools Herman Peters, Bruce 
Shertzer and William 
Van Hoose 
School Guidance and Personnel Services Francis Rosecrance and 
Velma Hayden 
The Elementary Teacher and Guidance John A. Barr 
Guidance Services in Schools Clifford Froehlich 
Guidance in the Elementary Classroom Gerald Kowitz and 
Norma Kowitz 
Guidance Policy and Practice Robert Mathewson 
Guidance in Elementary Schools Harold Cottingham 
Guidance in Elementary Education Roy DeVerl Willey 
The check-list used in this study contains a list of seventeen 
items for analysis. These items were synthesized from literature identi- 
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fying the role of guidance specialists at the elementary school level. 
The items are as follows: 
1. Counseling 
2. Making Referrals 
3. Participating in Testing Program 
U. Aiding Faculty and Staff 
ï>. Assisting School Personnel 
6. Aiding with School Administration 
7. Dealing with Exceptional Children 
8. Working with Disciplinary Problems 
9. Engaging in Casework 
10. Collecting and Organizing Data 
11. Coordinating School and Community Services 
12. Analyzing Pupil Behavior 
13. Engaging in Scientific Observation of Pupils 
1H. Coordinating Guidance Activities 
15>. Evaluating Guidance Programs 
16. Engaging in Research 
17. Working directly with Parents 
Column two of the check-list shows the "extent of emphasis" given 
in each book to the particular item and column three indicates the "type 
or types of specialists who would perform the role." 
Procedural Steps 
The research procedure for this study was as follows: 
1. Selection of books dealing with guidance in the elementary 
school was made by the writer. 
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2. The pertinent related literature was reviewed, summarized 
and presented in the final thesis copy. 
3. The ten books were thoroughly read, analyzed and evaluated 
according to the selected areas of study. 
U. Tables were prepared showing the role of guidance specialists 
in summary form. 
£. The role of guidance specialists as identified under Purpose 
of the Study were selected as the approaches and emphases 
of the "content analysis" of the selected books. 
6. The findings, conclusions, implications and recommendations 
were formulated and are to be found incorporated in the 
finished thesis copy. 
Survey of Related Literature 
The related literature pertinent to this study was concerned with 
identifying the role of guidance specialists in elementary schools and 
the nature of content analysis. Major concern was given to the role of 
the counselor, the school psychologist and the school social worker. 
The profusion of specialists nominated for the post of being 
responsible for the guidance of grade-school children attest to a 
diversity of opinion, both on problems and roles of specialists. Each 
specialist sees the problems which children bring into the classroom, 
or develop there, as they pertain to his branch of knowledge. Also, each 
specialist who attempts to diagnose a difficulty may be limited to some 
extent in his grasp of those casual factors which lie outside of his 
particular field. Each has depth in the knowledge and techniques of his 
own discipline; each has breadth without depth in some aspects of allied 
disciplines. The roles to be performed by each is a debatable question. 
Since the answer awaits clarifying evidence, it seems practical to en¬ 
courage research in identifying the roles of guidance specialists. 
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Many authors recognize common functions as belonging to three par¬ 
ticular guidance specialists at the elementary level. The roles and 
functions of each of these (the counselor, school psychologist and school 
social worker) are important to the guidance of young children. This idea 
presents a challenge to determine through content analysis roles identi¬ 
fied by various authorities in the field of guidance. 
The technique of content analysis has been used with increasing 
frequency during the past fifteen years. The development of this tech¬ 
nique presents a sort of "natural history" of patterning the development 
of social science procedures.^ 
Almost every kind of verbal communication has been studied through 
the use of content analysis. This technique has been applied more and 
more in recent years, however, literature in the area of content analysis 
0 
is quite limited and has not changed very much in approach over the past 
thirty years. 
Since methods and techniques used in mass communication are impor¬ 
tant it is necessary to obtain methods of evaluating and categorizing 
propaganda, literature, and any type of communication which would have 
its effect on the reader, listener, and more recently the viewer. Berel- 
son defined this technique for the objective, systematic and quantitative 
2 
description of manifest content of communication. 
According to Berelson there are three general assumptions basic to 
content analysis. 
^Bernard Berelson, Content Analysis in Communication Research 
(Glencoe, Illinois: The Free Press, 1953), p. 31. 
2Ibid., pp. 31-32. 
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1. Content analysis is often done to reveal the purposes, motives 
and other characteristics of the communicators as they are 
reflected in the content^ or to identify the effects of the 
content upon the attention, attitudes, or acts of readers 
and listeners. 
2. It is assumed that there is a common meeting ground between 
communicator and audience, that is, the content analyst 
assumes that the meanings which he ascribes to the content 
by assigning it to certain categories, correspond to the 
meanings intended by the communicator and/or understood 
by the audience. 
3. Content analysis assumes that the quantitative description 
of communication content is meaningful . . . that the 
frequency of occurence of various characteristics of the 
content itself an important factor in the communications 
process, under specific conditions. 
The categories of content analysis are many and varied. Berelson 
insists that there are seventeen "types of uses (or applications or func¬ 
tions) of content analysis." Content analysis is a convenient technique 
in the detection of trends, changes, and developments in various sectors 
of experience. 
According to Berelson, there are five units to be considered in 
content analysis. One must choose the unit of content analysis that best 
fits the type of analysis he wishes to do. The critical units in content 
analysis are: word, theme, character (fictional, historical) item (news¬ 
paper-domestic foreign, politics, inter-national affairs) space and time 
measures (inches, paragraph, page or inter-relation of units.) To these 
Pool adds the unit of the intensity of attitude. 
Content analysis of the literature in various scholarly and scien¬ 
tific fields has been used to describe their development. Content analy¬ 
sis may be used to infer emotional, attitudinal, motivational, and be¬ 
havioral responses or states in writers, speakers, hearers, listeners, 
viewers and so forth. Pool states that the intensity of the response 
12 
is open to content analysis. 
It is significant to note that, as Waples pointed out, before the 
advent of mass communication in the 19th Century, when communication 
began to be addressed to the majority instead of the minority, there was 
little or no interest in content analysis. When the beliefs, attitudes, 
and thought patterns of the multitude became important, communication 
assumed new dimensions.2 
Interest in the role of the guidance specialists at the elementary 
school level is not of recent origin. The elementary school guidance 
movement focused on facilitating a sound educational foundation in the 
child* s early years, is spreading throughout the country. It has gained 
momentum even without financial encouragement from the National Defense 
Education Act, which has accelerated guidance in secondary schools. The 
need for guidance specialists at the elementary school level is just be¬ 
ginning to be recognized by representation at the state level, although 
state certification rarely makes any distinction between the qualifica¬ 
tions required for guidance personnel in elementary and secondary schools. 
Only a few colleges and universities have initiated graduate programs 
specifically tailored to prepare the guidance specialists who work with 
young children. 
The guidance movement for children in the lower grades has received 
its impetus from local educators and parents who believe that professional 
•ktthiel del Sola Pool, Trends in Content Analysis (Urbana, Illinois: 
University of Illinois Press, 1959}, p. 1Ü9. 
2 
Douglas Waples, Print, Radio and Film in a Democracy (Chicago: 
University of Chicago Press, 191*2'), p. hi. 
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assistance given to the child at an early age will prevent his developing 
serious problems later. The aim of early guidance is summed up in two 
words, ’'identification" and "prevention."'*' 
The role of the guidance specialist, dictated by the varied needs 
of children raises this question: are guidance services in elementary 
schools developing a new discipline? If guidance functions at the level 
are not teacher functions it is possible that the guidance function may 
be moving in the direction of a new discipline requiring a new focus on 
the preparation of guidance specialists. Many educators now maintain 
that guidance of elementary school children requires the knowledge, in¬ 
sight, and technique possessed by trained guidance specialists. 
A pamphlet published by the Connecticut State Department of Educa¬ 
tion delineates the similarities and dissimilarities in the preparation 
of guidance specialists, the social worker, and the school psychologist. 
It has this to say of the common aspects of their functions: 
1. Each tries to help pupils to utilize their abilities more 
fully, overcome problems, to understand themselves more 
clearly, and to make better progress in school ... as 
a part of this help, each studies pupils' backgrounds, 
abilities, and psychological forces. Each works with 
the pupil individually or may seek special help for him 
from others. 
2. Each renders service in cooperation with the school staff. 
The teacher has the major educational responsibility for 
each pupil; the social worker and psychologist along with 
the counselor are concerned with facilitating the work 
of the teacher. 
3. Each develops and maintains information and records about 
pupils. 
■^Louise 0. Eckerson and Hyrum M. Smith, "Elementary School Guid¬ 
ance: The Consultant," School Life (July, 1962), p. 27. 
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U. Each has a real interest in research. 
5. Each of the three professions shares with other school 
personnel a responsibility for working with parents and 
community groups to facilitate the progress of individual 
children and also to interpret the work of the school. 
Writing about elementary school guidance, Raymond Patouillet says 
that the school guidance specialists work primarily with and through 
teachers as well as with parents and the principal, serving as consultant 
? 
and resource person to them. 
In discussing the role of the elementary school guidance counselor, 
Patouillet adds: 
The term counselor, therefore, no longer adequately des¬ 
cribes his function if we think of counseling as a one-to-one 
relationship. The guidance worker is essentially a specialist 
in human relations who involves in a cooperative enterprise 
all those who affect the development of the child.’ 
It is apparent that the guidance specialist has time to delve more 
deeply into some children’s problems than have principals and teachers 
working alone. Since guidance specialists have been employed in some 
elementary schools more children with problems have had counseling atten¬ 
tion. However, the greatest value of guidance specialists may be to give 
leadership to the staff by working with teachers to improve guidance in 
the classroomj for the guidance program affecting the vast majority of 
children must be carried on by the classroom teacher. 
Although elementary-school counseling might seem to be justified 
at face value, some evaluation should be a regular part of the program. 
1Ibid., p. 28. 
2Raymond Patouillet, "Organizing for Guidance in the Elementary 
School,” Teachers College Record, (May, 1957), p. U35. 
3., 
Ibid., p. U35. 
Adequate methods of measuring the role of guidance specialists are hard 
to come by, but attempt was made in the Bakersfield City School District 
in 1951;. 
When the new guidance specialists were placed in all of the larger 
elementary schools, principals were given wide latitude within a frame¬ 
work to plan the guidance specialists' role in the guidance program of 
the individual schools. The framework consists of a short list of coun¬ 
seling assignments given to the district rules and regulations: 
1. Guidance specialists shall have charge of the counseling 
and guidance of pupils, including both curative and 
preventive counseling. 
2. Primarily the specialists are responsible for counseling 
and guidance activities, a minimum of administrative, 
managerial, clerical, or other similar activities should 
be assigned to the counselor. 
3. The guidance specialists shall have charge of the following 
activities: 
a. Group counseling 
b. Assisting teachers with pupil behavior as directed by 
principal 
c. Tests and measurements 
d. Conferences with parents 
e. Pupil welfare 
f. Enrollment 
g. Orientation of pupils 
h. Attendance problems'*’ 
A job analysis of the work of the guidance specialist taken from 
this weekly plan sheet: was made. The job areas and description accom- 
\jilliam M. Newman, "A Frill Time Counselor in an Elementary School, 
Elementary School Journal, LVI (April, 1956), pp. 35U—357. 
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panied by the approximate per cent of time spent by the specialists in 
each area follows: 
Individual Counseling (12 per cent) Scheduled and impromtu 
interviews. Home calls and interviews with parents of children 
with problems. Interviews with smaller children sometimes take 
the form of release play. 
Records and Reports (12 per cent) Written reports, completing 
interview reports for filing, recording in permanent record 
folders and written reports for principal and district central 
office. 
Administrative Assistance (12 per cent) Serving as assistant 
in absence of principal from building and other administrative 
chores. 
Croup Counseling (8 per cent) Group work with children ■who 
seem to have problems. Organizing children into school 
"helper clubs". These helper clubs provide some release from 
the conformity required in the classroom. 
Health (8 per cent) Screening all referrals from teachers 
regarding the health of children. 
School-wide Guidance Programs (5 per cent) Serve as a co- 
worker with principal, teachers, supervisor of instruction, 
supervisor of child welfare and attendance. The specialist 
in grade level meetings, works on school-wide guidance needs. 
Welfare (5 per cent) Works with the welfare division of 
parent-teachers association and agencies through the child- 
welfare and attendance supervisors. 
Attendance (5 per cent) Guidance specialists make many home 
calls, works closely with child-welfare and attendance super¬ 
visors on truant problems. 
Planning (5 per cent) Planning and scheduling of work includ- 
ing long term planning and evaluation. 
Teacher Consultation and Case Conferences ($ per cent) Confer¬ 
ences involving teachers, principal, director of special ser¬ 
vices and supervisor of child welfare. Informal talks about 
a particular child or guidance problem. 
Student Activities (5 per cent) Working with city-wide acti- 
vities involving school participation. Working with school 
monitors and student-body activities. 
Safety Committee (3 per cent) The counselor is advisor to 
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children elected as representatives from various classrooms 
to encourage safe and proper conduct in the halls and on the 
playgrounds. 
Referrals to other Agencies (3 per cent) The guidance counselor 
is advisor to classroom teachers concerning cases outside the 
realm of the counselor's qualifications. These are referred to 
psychological, health, and welfare agencies. 
Talks to Classes (3 per cent) Guidance specialists make talks 
promoting better behavior, works with children to prepare plays 
and reports. 
Testing (3 per cent) The counselor gives leadership in the 
testing program. Serves as a resource person on test adminis¬ 
tration, interpretation of results, and analysis of group data. 
Administers intelligence test and additional test. Refers all 
cases where such individual tests as Stanford-Binet are desired. 
Enrollment (3 per cent) Late enrollment is the reponsibility 
of the guidance counselor. He does some testing as an aid 
in placement. 
Informal Contacts and Observation (3 per cent) Spends some 
time at recesses and in classroom observing children whom 
he is studying.1 
Counseling by the specialist in the elementary school is vital to 
the welfare of both the children and the nation, but it is necessary to 
continue studying this function since the actual course of counseling 
development in the elementary school has not been yet charted. In the 
elementary school the identification of talents and of early patterns of 
development is the joint responsibility of the teacher, guidance counselor 
and other guidance specialists. Wrenn states that it is the responsibil¬ 
ity of guidance specialists to provide realistic social and vocational 
orientation in the elementary school, particularly for the students who 
terminate their formal education at this level. To be kept in mind, 
however, is the conclusion from recent studies that students are 
1Ibid., p. 1+35. 
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psychologically unready to make a reasonable vocational choice alihough 
they may profit from vocational discussion and exploration.^ 
A misconception that is rapidly disappearing is that the guidance 
specialist should work only at the secondary school and college level. 
■While it is true that the child in grade two may have little need for 
guidance of a vocational nature, he can, even in this area, receive some 
orientation rather than disorientation. A study at Boston University 
School of Education revealed that literature used in elementary grades 
tends to emphasize the more socially acceptable occupations, while occu¬ 
pations that will employ a large proportion of -the children are generally 
ignored. 
Vocational guidance that takes place in the elementary school is 
largely incidental; this does not mean -that we can afford to have guid¬ 
ance in the elementary school be either haphazard or incidental. There 
are troubled children in every grade. If a choice had to be made, guid¬ 
ance specialists in the elementary school might prove more valuable than 
guidance specialists at the secondary level. 
The state of Massachusetts has recognized the need for guidance 
specialists in the elementary school and the state provided support by 
employing "adjustment counselors" in the elementary schools. The job 
of the adjustment counselors as far as the state is concerned, is to 
work for the prevention of juvenile delinquency, but it would appear that 
their task will primarily be counseling of a therapeutic nature. 
Education anticipates strides in communicating a vast increase of 
■^G. Gilbert Wrenn, The Counselor in a Changing World (Washington, 
D. C.: American Personnel and Guidance Association, 1962), p. 78. 
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knowledge to students through the use of programmed instruction, airborne 
television, language laboratory equipment, and other new teaching equip¬ 
ment and teaching techniques. It is logical to expect the schools to meet 
the bombardment of knowledge with new techniques and personnel. The most 
efficient teacher cannot do the job that the times demand and also serve 
as guidance counselors, or consultants as well as psychologists and social 
workers. These persons are needed by the significant number of children 
who occasionally need specialized assistance. All children profit in¬ 
directly from the continuous presence of a guidance specialist who helps 
teachers understand the perplexing phases of a normal child's development 
1 
and the danger signals of trouble. 
Guidance specialists are at the center of guidance programs in 
elementary schools. Patterns of selection and preparation of these per¬ 
sons vary. As the movement grows, experimentation and evaluation should 
determine the preparation which can contribute most effectively to the 
needs of children. Meanwhile, schools are urged to use an eclectic ap¬ 
proach in organizing elementary school guidance programs within pupil 
personnel services to the end that each child shall benefit from a coop¬ 
erative effort of all professional personnel. 
Summary of Related Literature 
The literature related to this study was concerned with two major 
areas (1) The nature of content analysis and (2) The role of guidance 
specialists at the elementary school level, namely, the school counselor, 
the school psychologist and the school social worker. The findings are 
•'■Louis 0. Eckerson and Hyrum M. Smith, "Elementary School Guidance: 
The Consultant," School Life, (July, 1962), pp. 30-31. 
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summarized as follows: 
1. Content analysis may be used to infer emotional, attitudinal, 
motivational, and behaviorial responses in writers, speakers, 
hearers, listeners, and viewers. 
2. In recent years, the research technique of content analysis 
has increased in importance and application because of the 
expanded significance of Media of Communication, especially 
mass media designed to influence mass attitudes and patterns 
of behavior. 
3. School psychologists are educational engineers, specialists 
who are well equipped to help plan educational programs for 
children. Because psychologists can use tests and other 
measures of ability, interests, and attitudes, because they 
can provide the methodological techniques for conducting 
organized studies, and because they are skilled in the pro¬ 
cesses of interpersonal relationships, they can provide 
1 
an invaluable service. 
U. Guidance is an integral part of the total educational 
experience of the pupil. Guidance in the elementary 
school is centered around individual needs and is imple¬ 
mented by the classroom teacher with the assistance of 
guidance specialists. 
5. The elementary classroom teacher is an extremely important 
guidance worker. This point is stressed in all of the 
literature listed and read on elementary school guidance. 
^Robert N. Hart, "Are Elementary Counselors Doing the Job?" The 
School Counselor, (December, 1961). 
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6. The role of the elementaiy school counselor is helpfully 
defined in an article by Robert N. Hart.'1 2' In his study, 
teachers ranked the importance of selected roles for the 
elementary counselor as follows: 
a. Counseling pupils with learning, physical, social 
and emotional problems. 
b. Interpreting pupil data to parents. 
c. Holding conferences with parents regarding any 
pupil problems. 
d. Assisting in placement of pupils. 
e. Acting as liaison person between school and com¬ 
munity agencies on pupil problems. 
f. Coordinating the efforts of all specialists working 
on a case. 
g. Reporting to principal annually on what has been 
accomplished in guidance. 
7. School social work functions as a profession within the 
profession of education. It attempts to use unique social 
work skills on certain problems of children in school. This 
contribution reflects current philosophy of the elementary 
school that includes not only the transmitting of knowledge 
2 
and skills, but social adjustment as well. 
8. The current trend is toward increasing use of the counselor 
as a consultant who confers with teachers in an effort to 
help them understand various kinds of development tasks 
1Ibid. 
2 
Louise Childs Spence, "Guidance Activities of the School Social 
Worker," Guidance for Todays Children. Thirty-third Yearbook. Wash- 
inton, D. C.: Department of Elementary School Principals, National 
Education Association, 195k, p. 111. 
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with increasing skill and comfort in their own class¬ 
room. 
9. The increased emphasis on guidance services in elementary 
schools is clearly evident today. The formation of insti¬ 
tutes for the preparation of specialists is an indication 
of concern at the national level. There has been a per¬ 
ceptible tendency to extend guidance services downward to 
the elementary school. Early diagnosis of potential drop¬ 
outs, prevention of learning disabilities, and early diag¬ 
nosis of emotional disorders have been stressed by psycho¬ 
logists and educators. 
10. The implications which the work of specialists in the field 
of psychology, psychiatry, sociology, and mental hygiene 
have for elementary guidance are inescapable. The know¬ 
ledge of skills and insights points up the need for pro¬ 
viding guidance services for children in the first six 
grades. 
The elementary school counselor, the psychologists and the school 
social worker have different roles to play in the guidance program. The 
counselor assists students with educational problems. The social worker 
helps students with special social and emotional problems. The psycho¬ 
logist has emphasized work with pupils who have serious learning or be¬ 
havior difficulties due to mental, physical, or emotional handicaps and 
for whom an intensive clinical psychological diagnosis is sought by the 
school. 
Guidance specialists in the elementary school should assist the 
pupil to develop a harmonious and integrated core through carefully 
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planned school experiences which reflect the integration of all the forces 
implinging on the individual. 
The counselor is a specialist in his specific knowledge of the stud¬ 
ent and in his ability to relate himself effectively to the student in 
both individual and group situations. He is a specialist in the total 
scope of student learnings in and out of the classroom. He is a special¬ 
ist in the collation and interpretation of information about individual 
students and student population to the student himself, to staff, to ad¬ 
ministrators, and to parents. 
The function of other pupil personnel specialists seems fairly clear 
by the nature of the terminology used. The work of the school social work¬ 
er is clearly that of casework with students and families in an attempt 
to remove obstacles to the student's optimally profiting from the school 
experience. 
The work of the school psychologist is somewhat less clear. Former¬ 
ly his function has been that of a psychological diagnostician and thera¬ 
pist working with so-called problem cases that are complex in nature and 
require intensive attention. A more recent perception of die school psy¬ 
chologist is that he also provided broader services to the school staff 
as a specialist on learning problems and psychological conditions that 
affect the classroom learning experience. 
Guidance specialists have a major reponsibility to help each child 
become an effective member of the society. Meeting this responsibility 
becomes more difficult in light of our present knowledge about the unique¬ 
ness of the individual. Each child has his own rate, timing, and capacity 
for learning. Each has his own purposes and goals, his own limitations 
and particular background of experiences. Kelly and Rasey emphasize the 
2h 
importance of this uniqueness when they state: "Uniqueness is perhaps 
man's greatest asset, since it gives him something to give, something to 
do and something to learn from others. It is what gives him a place, 
gives him value and worth. Uniqueness, therefore, needs to be cherished 
and fostered. Differences in abilities, in experience and in purpose 
need to be seen as the quality that makes the individual precious to the 
welfare of all." 
Guidance specialists at the elementary school level should empha¬ 
size concern with the central aspect of the school: the teaching-learn¬ 
ing interaction. Specialists become a catalyst in this process, rather 
than a buffer. To bring this about, their training and personality must 
itself be able to soar beyond the present, beyond what has already been 
done. Yet in their quest for change and growth, specialists must be 
equally sensitive to the fears and needs of the staff and parents as well 
as pupils. 
It is the elementary guidance specialists who, in our quest to meet 
the burdens of daily living in the school situation, remind us that school 
is an experience and, as Keats wrote, that: 
Life is the roses' hope while yet unblown; 
The reading of an ever-changing tale; 
The lifting of a maiden's veil; 
A pigeon tumbling in clear summer air; 
A laughing school boy, without grief or care, 
Riding the springy branches of an elm. 
Until this spirit echoes through the halls and rooms of every ele¬ 
mentary school, we have not finished our mission. The elementary guid¬ 
ance specialist should be a help in the search for such a goal. 
■^Earl Kelly and M. I. Rasey, Education and -the Nature of Man (New 
York: Harper and Brothers, 1952), p. 91. 
25 
It is with this goal in mind that the writer attempts to analyze 
the role of guidance specialists in the next chapter of this research 
paper. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Organization and Treatment of Data 
The controlling problem of this study was the identification of 
the role of guidance specialists at the elementary school level as treat¬ 
ed in a selected number of books and articles used in the area of Guidance 
and Counseling at the elementary school level. Guiding the organization, 
discussion, analysis and presentation of data were the major categories 
or roles for emphasis which include: (l) the role of the elementary 
school counselor, (2) the role of the elementary school psychologist, 
and (3) the role of the school social worker. There are subdivisions 
under each of the major categories. These subdivisions were used to make 
the study more operational, specific, and concrete. 
Since much of the information in the area of guidance in the ele¬ 
mentary school is limited it is important to know to what extent some of 
the books in print are presenting an over-all view of the role of special¬ 
ists at the elementary school level. 
The books used in this study were selected after careful considera¬ 
tion from Subject Guide to Books in Print.^ 
The books in this study represent the majority of those books ap¬ 
pearing in the guide. Books were not selected according to their cur- 
"4>arah L. Prakken 9ed.), Subject Guide to Books in Print, An Index 




rency of print due to the limited number of books published in the area 
of guidance and counseling in the elementary school. 
Each book was analyzed in terms of the major areas in order to de¬ 
termine the exact nature, scope, and content of the observation and in¬ 
terpretation of guidance specialist roles at the elementary school level 
as treated in the context of books selected. The analysis, therefore, 
was designed to pinpoint each book's emphasis of the role of guidance 
specialists at the elementary school level. 
Profile on the Books 
A graphic summary of the data appearing in guidance literature 
analyzed appears in Tables 1-10. For the convenience of research, the 
writer constructed a table for each book identifying the roles of guid¬ 
ance specialists in summary form. No attempt was made by the writer to 
rate roles of these specialists in terms of importance or frequency of 
number of pages devoted to the discussion of each item. These tables, 
it should be noted, include a summary of the total amount of treatment 
by the authors on the role of guidance specialists. Tables 1-10 include 
three items in the analysis, (1) total listings of roles as identified 
in the literature, (2) extent of emphasis within the particular book and 
(3) type or types of specialists who would perform the role. The extent 
of emphasis within each book is indicated by the use of asterisks. The 








Tables 11-13 include summary information taken from Tables 1-10. 
Separate tables are used to summarize the role of each specialist by us¬ 
ing the identical items from Tables 1-10. Numbers are used to indicate 
the number of authors who gave "extensive emphasis," "moderate emphasis," 
"limited emphasis," or "no emphasis." A summary of the numbers crosswise 
equal a total of ten, representing the total number of books analyzed 
in Tables 1-10. 
Description of Checklist Items 
The seventeen items which appear in the checklist, Tables 1-13 
were synthesized from literature listing the role of elementary guidance 
specialists. Basis for the selection of each particular item appears 
below. 
1. Counseling was selected on the basis that most authors 
consider this to be the "heart of the guidance and 
counseling program." 
2. All authors listed making referrals as one of the roles 
performed by certain specialists. 
3. Testing appeared to be one of the most important phases 
of the guidance program. 
ll. All authors listed assisting faculty and staff as a role 
of guidance specialists. 
5>. Assisting school personnel received frequent listing in 
the literature analyzed. 
6. Aiding with school administration was mentioned to some 
extent by most authors. 
7. Dealing with exceptional children was considered by most 
authors to be a major role of certain specialists. 
8. Working with disciplinary problems was listed by the 
majority of authors, whether given emphasis or nob. 
9. Engaging in casework was listed by all authors who dealt 
with the role of the social worker. 
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10. All authors gave treatment to organizing and. collecting 
data. 
11. Coordinating school and community services was selected 
in order to cover all areas connected with community 
and school services. 
12. Analyzing pupil behavior was listed frequently as being 
the major role of one particular specialist. 
13. Engaging in scientific observation of pupils appeared 
very frequently in the literature analyzed. 
III-. Coordinating guidance activities was considered by most 
authors as a necessity if guidance workers function 
properly. 
15. Evaluating guidance programs was recognized as an 
essential part of any guidance program. 
16. Engaging in special research was suggested by most 
authors as the role of specialists. 
17. Working directly with parents appeared frequently in 
most of the literature. 
Analysis of Guidance in Elementary Schools 
Role of the guidance specialists as treated by the writers. 
Table 1 presents data pertinent to the role of guidance specialists. 
Peters, Shertzer and Van Hoose placed "extensive emphasis" on (1) coun¬ 
seling in the elementary school, (2) participation by the counselor in 
the school testing program, and (3) coordinating guidance services. 
"Moderate emphasis" was placed on (1) making referrals, (2) col¬ 
lecting and organizing data, (3) coordinating school and community ser¬ 
vices, (1|) engaging in scientific observation of pupils, (3) evaluating 
guidance programs, and (6) working directly with parents. Roles of 
specialists given "limited emphasis" were aiding faculty and staff, 
assisting school personnel, and engaging in case work. Other roles 
listed in Table 1 were mentioned by the authors but not discussed to any 
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TABLE 1 
ANALYSIS 0F GUIDANCE IN ELEMENTARY SCHOOLS IN TERMS OF ITS TREAT¬ 
MENT OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELEMENTARY 
SCHOOL 
Total Listings of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within this Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form the Role 
Counseling Counselor 
Making Referrals «■* Counselor 
Participating in Testing Program Counselor 
Aiding Faculty and Staff Counselor 
Assisting School Personnel «■ Counselor 
Aiding with School Administration - 
Dealing with Exceptional Children - Psychologist 
Working with Disciplinary Problems - 
Engaging in Case Work •8 Counselor and 
Social Worker 
Collecting and Organizing Data 
Coordinating School and Com- 
*8 Counselor 
munity Services ■88 Counselor and 
Social Worker 
Analyzing Pupil Behavior - Psychologist 
Engaging in Scientific Observa- Counselor and 
tion of Pupils -8-8 Psychologist 
Coordinating Guidance Activities *88 Counselor 
Evaluating Guidance Programs ■88 Counselor 
Engaging in Research - Counselor 
Working directly with Parents -8* Counselor and 
Social Worker 
«**Extensive Emphasis ^Moderate Emphasis «-Limited Emphasis 
- No Emphasis 
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degree for proper identification of the specialists who would perform 
the particular role. 
Opinions of the writers 
Today, counseling children in the elementary school is a controvers¬ 
ial topic in the guidance field, however, the authors concluded that hold¬ 
ing conferences with parents and counseling pupils with learning, physi¬ 
cal, social, and emotional problems is the key activity in any guidance 
program.^ The authors held that the professional counselor should be 
responsible for the organization, administration, interpretation, and 
evaluation of the school testing program along with the coordination of 
all guidance activities. 
As indicated from Table 1, the authors felt that guidance at the 
elementary level was the job of the school counselor. Other specialists 
will work with children who are physically or psychologically incapacita¬ 
ted for regular classroom participation. Most roles were given to the 
counselor whose focus is on the normal child, whereas, the psychologist 
and social worker focus their assistance on the atypical pupil. 
After experiencing with some degree of success the counseling and 
guidance process at this level, the authors expressed the opinion that 
guidance is needed by all boys and girls. Guidance services complement 
curricular services when information about the individual collected by 
guidance specialists is furnished to the teacher and to the learner. 
Suggested modifications 
The authors viewed the services provided by specialists as very 
^Herman Peters, Bruce Shertzer and William Van Hoose, Guidance in 
Elementary Schools (Chicago: Rand McNally & Company, 1965). 
32 
effective. No new services were suggested, but rather an increase in 
the services already provided. Indications were made of the need for 
identification of roles to prevent overlapping of duties. A unique role 
of the counselor needs to be clearly established in order to clarify the 
role of the school psychologist and social worker. Because guidance at 
the elementary level is relatively new it is necessary that each special¬ 
ist understandshis role. 
Role of the guidance specialists as treated by the writer 
Table 2 identifies the role of guidance specialists as treated by 
was given to any role of either guidance specialist as identified under 
total listings of roles. "Limited emphasis" was given to ten of the 
roles listed with "no emphasis" placed on the remaining seven. 
As indicated in Table 2, many of the roles listed would be perform¬ 
ed by two specialists. Participating in the school testing program, 
assisting school personnel and engaging in scientific observation of 
pupils are listed as roles of the counselor and psychologist. Table 2, 
further indicates the overlapping of the role of the counselor and social 
worker and school psychologist. 
The author outlined those problem areas in which the psychologist 
can be of assistance. They are as follows: 
Analysis of Guidance in Elementary Schools: 
Principles and Practices 
Harold (Nottingham.’*' Neither "extensive emphasis" nor "moderate emphasis" 
(Nottingham, Guidance in Elementary Schools (Bloomington, 
Illinois: McKnight and McKnight Publishing Company, 195>6). 
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TABLE 2 
ANALYSIS OF GUIDANCE IN ELEMENTARY SCHOOLS: PRINCIPLES AND PRACTICES 
IN TERMS OF ITS TREATMENT OF THE ROLE OF GUIDANCE SPECIALISTS IN 
THE ELEMENTARY SCHOOL 
Total Listings of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 




Counseling -K- Counselor 
Making Referrals * Social Worker 
Psychologist 
Participating in Testing Program -a- Counselor and 
Psychologist 
Aiding Faculty and Staff -a- Counselor and 
Social Worker 
Assisting School Personnel -a- Counselor and 
Psychologist 
Aiding -with School Administration - 
Dealing with Exceptional Children - Psychologist 
Working with Disciplinary Problems - 
Engaging in Case Work - Social Worker 
Collecting and Organizing Data * Counselor 
Coordinating School and Com¬ 
munity Services * Social Worker 
Analyzing Pupil Behavior Psychologist 
and Social Worker 
Engaging in Scientific Observa¬ 
tion of Pupils -a- Counselor and 
Psychologist 
Coordinating Guidance Activities « Counselor 
3h 
TABLE 2—Continued 
Total Listings of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 
Types or Type 
of Specialists 
Who Would Per- 
Form The Role 
Evaluating Guidance Programs - Counselor 
Engaging in Research - Counselor 
Working directly with Parents * Social Worker 
•îHHŒxtensive Emphasis **Moderate Emphasis «Limited Emphasis 
- No Emphasis 
School Retardation 
There are reasons for retardation in school other -than lack 
of intelligence. The problem of school retardation for the 
psychologist is more extensive than is often recognized by 
the teacher. 
Superiority 
It is not unknown to have superior children referred because 
of undesirable behavior, even including school failure. In 
addition, they may be referred for the purpose of establish¬ 
ing the fact as to the degree of suspected superiority. 
Specific Disabilities in School Subjects 
Serious and important problems may be presented by a de¬ 
ficiency in any subject from the elementary school through 






Play and companionship problems 
Lying 




Inferiority; lack of confidence, seclusive, bashful, shy 
Self-centered: boasting, dominating, egotistic, show-off 
Jealousy 




Difficulties of speech present specific problems in child 
adjustment that make them of importance for psychological 
study. 
Sensory Defects 
Defects in any of the more significant senses, i. e., visual 
and auditory should present problems for psychological study.1 
Opinion of the writer 
The authors were of the opinion that prominent role of guidance 
specialists and their functionary was evident in the program of services 
found in studies being made in elementary schools today. The growing 
awareness of the personal needs of children for diagnosis and therapy has 
stimulated the movement for using guidance specialists. 
Suggested modifications 
According to Harold Cottingham one or two added difficulties present 
themselves when a number of guidance specialists were brought into a pu¬ 
pil' s case. The author expressed a need to work out a feasible plan to 
integrate all the various help available so that maximum value is re¬ 
ceived by the child. 
1Ibid., p. 117. 
36 
Analysis of Guidance Policy and Practice 
Role of the guidance specialists as treated by the writer 
Table 3 shows that, according to Mathewson, most guidance functions 
in the elementary school are performed by the elementary school counselor. 
"Moderate emphasis" was given to counseling, collecting and organizing 
data, coordinating guidance activities, evaluating guidance programs 
within the school, engaging in research and working directly with parents. 
"Limited emphasis" or "no emphasis" was given to other roles as identi¬ 
fied in the literature. 
Robert Mathewson viewed the role of guidance specialists at the 
elementary level as comprising not only the areas listed in Table 3, but 
other phases as follows: 
1. Creating favorable conditions for learning and maturity. 
Through the skillful educative guidance of trained guidance 
worker, the staff of the school may be led to appreciate 
the importance, and to undertake the appropriate means, 
of developing psychological conditions favorable to adjust¬ 
ment and development of pupils, especially in feelings of 
self-worth and confidence, attitudes of social cooperation, 
positive friendliness, and social responsibility. 
2. Experimenting with observational and appraisal instruments. 
Such devices as the following may be used carefully, under 
supervision: (l) talent inventory, (2) mental health 
analysis, (3) autobiographical instruments, (U) personality 
inventory, (5>) classroom guidance folder and (6) sociometric 
devices. 
3. Developing self-understanding. 
Interviewing may be used as extensively as possible with 
maximum emphasis on permissive approaches in aiding 




ANALYSIS OF GUIDANCE POLICY AND PRACTICE IN TERMS OF ITS TREATMENT 
OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELEMENTARY SCHOOL 
Total Listing of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling ■Kit Counselor 
Making Referrals it Counselor 
Participating in Testing Program it Counselor 
Aiding Faculty and Staff it Counselor 
Assisting School Personnel it Counselor 
Aiding with School Administration - 
Dealing with Exceptional Children - 
Working with Disciplinary Problems - Counselor 
Engaging in Case Work it Social Worker 
and Counselor 
Collecting and Organizing Data •Kit Counselor 




Analyzing Pupil Behavior it Counselor and 
Psychologist 
Engaging in Scientific Observation 
of Pupils it Counselor and 
Psychologist 
Coordinating Guidance Activities itit Counselor 
Evaluating Guidance Programs •Kit Counselor 
Engaging in Research itit Counselor 
Working directly with Parents iBt Counselor 
-KititExtensive Emphasis -^Moderate Emphasis -^Limited Emphasis 
-No Emphasis 
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1+. Parent education. 
Conferences with parent groups on problems of interest to 
them and to the school; including reading problems, may use 
films, illustrative cases, invited consultants, etc.-1- 
Opinions of the writer 
The authors pointed out that it was not possible for the elementary 
teacher to perform the ■whole task of guidance in the elementary school; 
therefore, the need arose for the presence of guidance specialists who 
would work closely with teachers and parents in developing understanding 
of the pupil in providing the individual and group experiences which would 
be most developmental for him. 
Suggested modifications 
In connection with the role of the psychologist, the author con¬ 
tended that if the function of psychological services are made so broad 
as to comprehend those described under "guidance services," it would seem 
that the services of the psychologist might be swallowed up by guidance 
services or vice versa. Finally, the author identified a need for proper 
identification of roles performed by all guidance specialists at the ele¬ 
mentary level. 
Analysis of School Guidance and Personnel Services 
Role of guidance specialists as treated by the writers 
Table U presents data pertinent to the role of guidance specialists 
as identified by Rosecrance and Hayden. As shown in Table U, aiding 
faculty and staff and collecting and organizing data are roles shared by 
^Robert Matheson, Guidance Policy and Practice (New York: Harper 
& Brothers, 195>5), P* 3OTl 
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the counselor, psychologist and social worker. This book differs in 
terms of treatment of the roles of all three specialists by showing con¬ 
stant use of the psychologist and social worker in more areas than pre¬ 
vious authors. "Extensive emphasis" was placed on the school social 
worker engaging in case work and the role of the social worker and psy¬ 
chologist in working directly with parents. 
In this volume the authors placed "moderate emphasis" on the role 
of the counselor as one of leadership, coordination, referrals and pro¬ 
motion. The guidance counselor must constantly be an effective leader. 
He must keep well informed regarding new developments in the guidance 
area and the degree of success reported for each of the current trends. 
The authors stated that duties of a school psychologist are multi¬ 
tudinous and complex—not that he purports to be all things to all people, 
but he possesses specific qualifications and shoulders certain responsi¬ 
bilities which make his role unique.^ 
The primary role of the school psychologist as identified by this 
author was as follows: 
1. Making recommendations—The psychologist is primarily a 
technical consultant with a specialist's skills, whose 
role here is to organize and screen all the data and 
diagnose or make recommendations based on the evidence. 
2. Working with school staff—Good relations with the 
teaching personnel are of paramount importance because 
the teacher usually is the person through whom the 
psychologist will work in making adjustments and 
special provisions for the child. 
3. Psychometry—Although considerable time must be spent 
on the problems presented by exceptional children, testing 
of normal children also comes within the scope of the 
school psychologist's work. 
•^Francis Rosecrance and Velma Hayden, School Guidance and Person¬ 
nel Services (Boston: Allyn and Bacon, Inc., I960), p. 236. 
TABLE k 
ANALYSIS OF SCHOOL GUIDANCE AND PERSONNEL SERVICES IN TERMS OF 
ITS TREATMENT OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELE¬ 
MENTARY SCHOOL 
■a. ; —    ... -   —^‘“L -  ■ 
Total Listing of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling * Psychologist 
and Counselor 
Making Referrals 8 Counselor 
Participating in Testing Program -8-8 Psychologist 
Aiding Faculty and Staff -8 Counselor, Social 
Worker and 
Psychologist 
Assisting School Personnel -8 Counselor 
Aiding with School Administration - Social Worker 
Dealing with Exceptional Children -8-8 Psychologist 
Working with Disciplinary Problems - 
Engaging in Case Work -8-88 Social Worker 
Collecting and Organizing Data ■88 Counselor, Psy¬ 
chologist and 
Social Worker 
Coordinating School and Com¬ 
munity Services 8 
Counselor and 
Social Worker 
Analyzing Pupil Behavior 88 Psychologist 
Engaging in Scientific Observa¬ 
tion of Pupils 8 
Psychologist and 
Social Worker 
Coordinating Guidance Activities 8 Counselor 
Evaluating Guidance Programs 8 Counselor 
Engaging in Research 8 Psychologist 
Working directly with Parents 888 Social Worker 
and Psychologist 
888Extensive Eimphasis -^-Moderate Emphasis ^Limited Emphasis 
-No Emphasis 
U. Test interpretation—Tests in the psychological area had 
best be under the jurisdiction of a specialist ■who has 
had the rigorous training, with the resultant knowledge 
and skill, to do a thorough, accurate job, yielding 
dependable results. 
5. Educational placement—The psychologist may conduct a 
series of interviews, deciding to administer individual 
tests in those cases where there is a question about 
placement in a special class. 
6. Educational achievement—The school' psychologist is able 
to recognize characteristics which indicate the necessity 
for psychiatry, and he is equipped to cooperate with the 
psychiatrist. 
7. Exceptional children—-A large percentage of the school 
psychologist’s time and energy is devoted to aiding 
exceptional children. 
8. Research opportunities—The alert and well-trained psy¬ 
chologist is well fitted to initiate and complete a re¬ 
search project valuable both to educators and psychologists. 
As indicated in Table these authors concurred with previous 
authors by placing major emphasis on the role of the social worker as 
primarily that of casework and working with parents. It was stressed 
that the social worker has a contribution to make in cooperative plan¬ 
ning, study, and experimentation for the improvement of the school’s 
program. 
Opinions of the writers 
The authors cited a survey of qpinions about pupil personnel work in 
sixty-two elementary schools and its result as to the effectiveness of 
guidance specialists work in elementary schools. The survey was judged 
subjectively and reported under three general headings: the effects on 
(l) children, (2) parents, and (3) teachers. 
Children 
Happier children 
Improved school achievement 
Fewer failures 
Better grade placement 
Greater interest in work and satisfaction in success 
Greater mental development 
More children remaining in school 
Improved physical adjustment 
Finer attitudes 
Parents 
More satisfied parents 
Better cooperation 
Greater confidence in teachers 
Fewer complaints 
More parents coming to school for help 
Teachers 
More professionally-minded teachers 
Better understanding of and greater interest in children 
Better understanding of guidance and counseling 
More intelligent handling of problems 
Happier teachers 
Suggested modifications 
The authors pointed out the need for more research in the area of 
elementary guidance. 
Analysis of Guidance in Elementary Schools 
Role of guidance specialists as treated by the writer 
Table 5 presents data pertinent to the role of guidance specialists 
as recognized by Robert Knapp. According to the author, the counselor 
was the most important guidance worker at the elementary level. "Exten¬ 
sive" and "Moderate emphasis" was placed on counseling, making referrals, 
participating in testing program, collecting and organizing data, engag¬ 
ing in scientific observation, coordinating guidance activities and evalu¬ 
ating guidance programs. Only one role was listed as the role of the 
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TABLE 5 
ANALYSIS OF GUIDANCE IN ELEMENTARY SCHOOL IN TERMS OF ITS TREAT¬ 
MENT OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELEMENTARY 
SCHOOL 
Total Listings of Roles 
As Identified in 1he 
Literature 
Extent of Emphasis» 
Within This Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling •*#* Counselor 
Making Referrals Counselor 
Participation in Testing Program Counselor 
Aiding Faculty and Staff -SB* Counselor 
Assisting School Personnel Counselor 
Aiding with School Administration - Counselor 
Dealing with Exceptional Children -8- Counselor 
Working with Exceptional Children - Counselor 
Engaging in Case Work - Counselor 
Collecting and Organizing Data 
Coordinating School and Com- 
-8-8- Counselor 
munity Services ■» Counselor 
Analyzing Pupil Behavior 
Engaging in Scientific Observa- 
•a Counselor 
tion of Pupils ■SKS- Counselor 
Coordinating Guidance Activities -8-8- Counselor 
Evaluating Guidance Programs -K-8- Counselor 
Engaging in Research - Counselor 
Working Directly with Parents -a- Social Worker 
and Counselor 
■***Extensive Emphasis ^-Moderate Emphasis ^Limited Emphasis 
-No emphasis 
social worker and none were listed for performance by the school psycho¬ 
logist. 
Robert Knapp recognized the counselor as the key guidance worker 
at the elementary level with emphasis placed on the role of the class¬ 
room teacher as teacher-counselor. The duties and functions of coun¬ 
selors are not altogether clear. Counselors in elementary schools per¬ 
form a multiplicity of functions as noted in Table 5, and many spend 
their time performing various administrative functions. 
The author pointed out that most of the counselor’s time should be 
devoted to (l) making referrals, (2) aiding faculty and staff, (3) col¬ 
lecting and organizing data, (U) engaging in scientific observation of 
pupils and (3) evaluating and coordinating guidance activities. 
Opinion of the writer 
The author recognized the significant contribution that specialists 
can make toward guiding elementary children and assumed the viewpoint 
that these persons should serve as resource persons to the classroom 
teacher in providing guidance for all children, with particular attention 
to those children having complex problems. 
Knapp expressed the following opinion about elementary guidance 
specialists: 
There is a real need to have some person specially trained 
in some phase of guidance to assist the teacher as a resource 
person. To regard the specialist as the key guidance worker 
overlooks the tremendously important position of the classroom 
teacher and his intimate contact with and understanding of the 
total needs of children? however, the specialist can make a 
real contribution and should be employed whenever possible.1 
^Robert H. Knapp, Guidance in Elementary Schools (Boston: Allyn 
and Bacon, 1959). 
The authors recognized that there were various kinds of specialists 
who might be working with the teacher. Many schools were identified as 
beginning to become aware of the great need to use a preventive approach 
to the problems presented in elementary schools. It was noted that spe¬ 
cialists were being employed at the elementary level to work with child¬ 
ren before the problems became so acute that psychological or psychiatric 
help was needed. 
Suggested modifications 
The author suggested that the duties and functions of elementary 
guidance specialists should be clear so that each will be able to perform 
their roles more effectively. 
Analysis of Guidance in Elementary Education 
Role of guidance specialists as treated by the writer 
Table 6 presents information on the role of guidance specialists 
at the elementary level as treated by Roy DeVerl Willey. As presented 
in Table 6, "extensive and moderate emphasis" was given to counseling, 
participating in testing programs, engaging in case work, collecting 
and organizing data, coordinating guidance activities, evaluating guid¬ 
ance programs and working directly with parents. The counselor and 
psychologist were listed as the specialists who would perform all of 
the above roles with the exception of working directly with parents, 
which was listed as the role of the counselor and social worker. Other 
roles listed in Table 6 were given "limited" or "no emphasis." 
Opinions of the writer 
Willey stated that specialists were resource individuals who are 
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TABLE 6 
ANALYSIS OF GUIDANCE IN ELEMENTARY EDUCATION IN TERMS OF ITS TREAT¬ 
MENT OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELEMENTARY 
SCHOOL 
Total Listings of Roles 






Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling ** Counselor 
Making Referrals * Counselor 
Participating in Testing Program *88 Psychologist 
and Counselor 
Aiding Faculty and Staff * Counselor 
Assisting School Personnel * Counselor 
Aiding with School Administration * Counselor 
Dealing with Exceptional Children 
Working with Disciplinary Problems 
* Psychologist 
and Counselor 
Engaging in Case Work -8* Psychologist 
and Counselor 
Collecting and Organizing Data 
Coordinating School and Com- 
*8 Counselor 
munity Services - Counselor 
Analyzing Pupil Behavior 
Engaging in Scientific Observation 
* Psychologist 
and Counselor 
of Pupils - Counselor 
Coordinating Guidance Activities 8* Counselor 
Evaluating Guidance Programs Counselor 
Engaging in Research - Counselor 
Working directly with Parents ** Social Worker 
and Counselor 
*#*Extensive Emphasis -««-Moderate Emphasis -«Limited Emphaiss 
-No Emphasis 
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at the service of teachers and parents. The specialist was identified 
as any person connected with the school whose chief function is not class¬ 
room teaching but helping the child to adjust by diagnostic and therapeu¬ 
tic procedures for which the regular classroom teacher is either untrain¬ 
ed or does not have sufficient time. 
The specialist» was identified as a resource person who helps 
gather facts about the pupil, about his home, family developmental history, 
physical and mental health, aptitudes, abilities, achievement, needs and 
interests. 
In discussing the role of the school social worker Willey gave the 
following description. 
Primarily the work of the social worker has been case work with 
those children who, for some unknown reason or for causes not 
understood by the teacher and school administrators, are failing 
to benefit to their fullest capacity from their school experi¬ 
ence. The social worker, because of her special training and 
flexible program, will spend much time with the child getting an 
understanding of his hopes, interests, fears, ambitions, likes, 
and dislikes. Then, when she understands the difficulty, she is 
ready with the teacher, the family, the community and all of the 
potential factors—to make a plan of treatment which will help 
work out these difficulties.^ 
Suggested modifications 
The author suggested that the real issue becomes how to keep the 
educational process operating so that there will be cooperation between 
the classroom teacher and specialist. The boundary lines of duty need 
to be defined for the various specialists in order for specialists to 
function effectively. 
■^Roy DeVerl Willey, Guidance in Elementary Education (New York : 
Harper and Brothers, I960), p. U5. 
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Analysis of Guidance Services in Schools 
Role of guidance specialists as treated by the writer 
Table 7 presents data pertinent to this study as identified by 
Clifford P. Froehlich. The author gave "extensive emphasis" to counseling 
as the function of the elementary school counselor. Making referrals, 
collecting and organizing data and engaging in research were given "mod¬ 
erate emphasis" and listed as the primary function of the elementary 
school counselor. Other roles were given "limited emphasis" with "no 
emphasis" being placed on dealing with exceptional children, working with 
disciplinary problems, coordinating school and community services, coordi¬ 
nating guidance activities and evaluating guidance programs. 
Opinions of the writer 
According to Froehlich the elementary guidance specialist’s primary 
role is that of helping pupils with certain problems. The author noted 
that problem areas in the elementary school listed in order of the ex¬ 
tensiveness of provisions for dealing with them, were educational, social, 
personal, self-understanding, home-family, and occupational. 
Particular note was given to the role of the elementary school 
psychologist as consisting of two functions. 
1. To assist school personnel and parents in understanding 
the problems of individual children by obtaining and 
interpreting diagnostic data. Such data are derived 
from evaluation of material provided before the study, 
results obtained from objective tests, observation of 
the child during the administration of such tests, inter¬ 
views with the child when appropriate, and conferences 
with parents to obtain additional information. 
2. Provisions through such studies of a basis for recommenda¬ 
tions to adjustment classes.1 
^Clifford P. Froehlich, Guidance Services in Schools (New York: 
McGraw Hill, 1958), p. 25-26. 
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TABLE 7 
ANALYSIS OF GUIDANCE SERVICES IN SCHOOLS IN TERMS OF ITS TREATMENT 
OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELEMENTARY SCHOOL 
Total Listing of Roles 






Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling ■*** Counselor 
Making Referrals -a-* Counselor 
Participating in Testing Program «■ Counselor 
Aiding Faculty and Staff * Couns elor 
Assisting School Personnel * Counselor 
Aiding with School Administration •* Counselor 
Dealing with Exceptional Children - 
Working with Disciplinary Problems - 
Engaging in Case Work •* Social Worker 
and Counselor 
Collecting and Organizing Data •** Counselor 
Coordinating School and Com¬ 
munity Services ■* 
Analyzing Pupil Behavior * Counselor 
Engaging in Scientific Observation 
of Pupils * Counselor 
Coordinating Guidance Activities ■* 
Evaluating Guidance Programs •* 
Engaging in Research -«-a- Counselor 
Working Directly with Parents -* 
-^Hi-Extensive Emphasis 
-No Emphasis 
-««-Moderate Emphasis ■«■Limited Emphasis 
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It was recognized that both the teacher and the guidance special¬ 
ist have identifiable and complementary roles in the guidance program. 
The program at the elementary level must grow out of the needs of chil¬ 
dren at that level. Counseling built upon a systematic study of each 
child was the sine qua non of the guidance program. 
Suggested modifications 
According to Froehlich the magnitude of the guidance role assigned 
to counselors was staggering. The role of the elementary counselor must 
be identified in order that he may better understand his guidance respon¬ 
sibilities. 
Analysis of The Elementary Teacher and Guidance 
Role of guidance specialists as treated by the writer 
Table 8 shows the treatment of the role of guidance specialists 
by John A. Barr. Out of the seventeen roles listed none were given 
"extensive emphasis" for the proper identification under type or types 
of specialists who would perform the role. "Moderate emphasis” was 
given, as indicated in Table 8, to counseling, participating in testing 
programs, dealing with exceptional children, engaging in case work, col¬ 
lecting and organizing data, coordinating school and community services, 
analyzing pupils' behavior and working directly with parents. 
Opinions of the writer 
The author stated that those teachers are indeed fortunate who are 
employed by school systems where school counselors, school psychologists 
and other specialists are available for consultation on classroom prob¬ 
lems, but for some time to come the elementary school teacher will be 
TABLE 8 
ANALYSIS OF THE ELEMENTARY TEACHER AND GUIDANCE IN TERMS OF ITS 
TREATMENT OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELE¬ 
MENTARY SCHOOL 
Total Listings of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling •3BÎ- Psychologist 
and Counselor 
Making Referrals -* Counselor 
Participating in Testing Program in:- Psychologist 
and Counselor 
Aiding Faculty and Staff -fr Counselor and 
Psychologist 
Assisting School Personnel -* Counselor 
Aiding with School Administration - 
Dealing with Exceptional Children -5HC- Psychologist 
Working with Disciplinary Problems - Counselor 
Engaging in Case Work Counselor, Psy¬ 
chologist and 
Social Worker 
Collecting and Organizing Data Counselor and 
Psychologist 
Coordinating School and Community #ÎC- Counselor, Psy- 
Services chologist and 
Social Worker 
Analyzing Pupil Behavior •M* Counselor and 
Psychologist 
Engaging in Scientific Observation 
Counselor 
ef Pupils ■* 
Coordinating Guidance Activities * Counselor 
Evaluating Guidance Programs 
Engaging in Research Counselor 
Working Directly with Parents -3HS- Counselor and 
Social Worker 
***Extensive Emphasis -^Moderate Emphasis ^-Limited Emphasis 
■No Emphasis 
52 
the key worker in elementary guidance.^ 
Suggested modifications 
According to Barr more emphasis needs to be placed on clarifica¬ 
tion of the role of guidance specialists and their particular functions 
in the total school program. 
Analysis of Administration of Guidance Services 
Role of guidance specialists as treated by the writer 
Table 9 shows data pertinent to the role of guidance specialists 
as treated by Raymond Hatch and Buford Steffire. 
Six roles of guidance specialists were given "moderate emphasis," 
nine "limited emphasis" and two "no emphasis". As indicated in Table 9 
the counselor performs the majority of guidance roles at the elementary 
level. Testing, casework, working with behavior problems, participating 
in scientific observation of pupils, engaging in research and working 
with parents are roles performed by the counselor, psychologist and soc¬ 
ial worker. "No emphasis" was given to the role of specialists in aiding 
with school administration. 
Opinions of the writers 
The authors viewed the roles performed by elementary guidance 
specialists as very effective. These roles will vary with the particular 
system in which specialists work and will be influenced by the availabil¬ 
ity of other specialists, by their professional acceptance by teachers 
"\john A. Barr, The Elementary Teacher and Guidance (Chicago: 
Holt, Rinehart and Winston, Inc., 1958). 
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TABIE 9 
ANALYSIS OF ADMINISTRATION OF GUIDANCE SERVICES IN TERMS OF ITS TREAT¬ 
MENT OF THE ROLE OF GUIDANCE SPECIALIST'S IN THE ELEMENTARY SCHOOL 
Total Listings of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling ** Counselor 
Making Referrals * Counselor and 
Psychologist 
Participating in Testing Program * Counselor and 
Psychologist 
Aiding Faculty and Staff ** Counselor and 
Psychologist 
Assisting School Personnel Counselor and 
Psychologist 
Aiding with School Administration - 
Dealing with Exceptional Children * Psychologist 
Working with Disciplinary Problems * Counselor 
Engaging in Case Work Counselor and 
Social Worker 
Collecting and Organizing Data -K-Ü- Counselor 
Coordinating School and Community 
Services ** Counselor 
Analyzing Pupil Behavior * Counselor and 
Psychologist 
Engaging in Scientific Observation 
of Pupils * 
Counselor and 
Psychologist 
Coordinating Guidance Activities * Couns elor 
Evaluating Guidance Programs * Couns elor 
Engaging in Research * Counselor and 
Psychologist 
Working Directly with Parents * Counselor and 
Social Worker 
*8*Extensive Emphasis -JBfModerate Emphasis -^Limited Emphasis 
-No Emphasis 
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and community, and by the expectations of the administrators and school 
board employing them. 
It was further pointed out that the primary responsibility of the 
counselor is counseling. Other responsibilities are of secondary import¬ 
ance. These responsibilities are listed here because some were not intro¬ 
duced in previous discussions. 
1. The counselor’s role in attendance and discipline 
The counselor's role is one of working with the pupil 
who has the maladjustment problem to find the cause for 
the problem and recommend activities that may correct 
his behavior. 
2. The Counselor and Registration 
He provides counseling services for all pupils who desire 
them or who are referred to him by others. 
He provides technical leadership for the individual or 
group which determines guidance practices. 
He carries out guidance policies. 
He encourages and assists in the orientation of other 
staff members to the guidance services.1 
Suggested modifications 
The authors suggested that the experiences of specialists should 
be in keeping with education at the elementary level. The specialist 
at the elementary level should have teaching experiences in the ele¬ 
mentary grades, additional training in case study and skill in parent- 
teacher conferences. 
"^Raymond Hatch and Buford Steffire, Administration of Guidance 
Services (New Jersey: Prentice-Hall, Inc., 19î>b), p. 165. 
Analysis of Guidance in Elementary Classroom 
Role of guidance specialists as treated by the writers 
Table 10 presents data pertaining to the role of guidance special¬ 
ists as treated by Gerald Kowitz and Norma Kowitz. Neither "extensive” 
nor "moderate emphasis was given to any particular role as shown in Table 
10. All roles given "limited emphasis" were listed as roles performed 
by the elementary guidance counselor. The authors followed the trend 
shown in previous tables by placing "no emphasis" on aiding with school 
administration. 
Opinions of the writers 
The writers did not discuss to any degree the effectiveness of 
guidance specialists’ work. Major emphasis was given to the role of 
the classroom teacher as the elementary guidance worker, therefore, 
guidance services were described from the teacher's viewpoint. 
To quote the authors, "There is unquestionably a need for special¬ 
ists, however, at the present time and for some years to come, this help 
will continue to be unavailable for many elementary school teachers."^ 
Suggested modifications 
No suggested modifications were presented in this book pertaining 
to the role of guidance specialists at the elementary level. 
Summary of Findings 
Summaiy of roles performed by the elementary counselor as identified in 
guidance literature 
Table 11 presents a summary of roles identified in guidance litera- 
Gerald T. Kowitz and Norma G. Kowitz, Guidance in the Elementary 
Classroom (New York: McGraw-Hill Book Company, Inc., 1959), p. 
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TABLE 10 
ANALYSIS OF GUIDANCE IN THE ELEMENTARY CLASSROOM IN TERMS OF ITS TREAT¬ 
MENT OF THE ROLE OF GUIDANCE SPECIALISTS IN THE ELEMENTARY SCHOOL 
Total Listings of Roles 
As Identified in the 
Literature 
Extent of Emphasis* 
Within This Book 
Type or Types 
of Specialists 
Who Would Per¬ 
form The Role 
Counseling * Counselor 
Making Referrals * Counselor 
Participating in Testing Program * Couns elor 
Aiding Faculty and Staff * Counselor 
Assisting School Personnel * Counselor 
Aiding with School Administration 
Dealing -with Exceptional Children * Counselor 
Working with Disciplinary Problems * Counselor 
Engaging in Case Work * Counselor 
Collecting aid Organizing Data * Counselor 
Coordinating School and Community 
Services * Counselor 
Analyzing Pupil Behavior * Counselor 




Coordinating Guidance Activities - Counselor 
Evaluating Guidance Programs - Counselor 
Engaging in Research * Counselor 
Working Directly with Parents * Counselor 
-x-;:-*Ex tensive Emphasis -x-xModerate Emphasis ^Limited Emphasis 
-No Emphasis 
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ture relating to the elementary guidance counselor. 
As indicated in Table 11, a unique role for the elementary guidance 
counselor was not clearly established. Eight authors gave "extensive 
emphasis” to the role of the counselor in collecting and organizing data, 
with three authors giving "extensive emphasis" to counseling and parti¬ 
cipating in the school testing program. Coordinating guidance activities 
and evaluating guidance programs were given "extensive emphasis" by one 
author each. 
All areas received "moderate emphasis" except (l) aiding with 
school administration, (2) dealing with exceptional children, and (3) 
working with disciplinary problems. 
Observing Table 11 one can see that there was a scattering of 
opinions among authors in identifying the role of guidance counselors at 
the elementary level. The elementary counselor assumed a multiplicity 
of roles, many of which were not connected directly with the counseling 
and guidance process. 
Summarizing the material in Table 11, this researcher noted that 
authors seemed to rank the roles of the elementary counselor as follows: 
1. Collecting and Organizing data 
2. Counseling 
3. Making referrals 
U. Aiding faculty and staff 
5. Testing 
6. Assisting school personnel 
7. Working directly with parents 
8. Coordinating school and community services 
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TABLE 11 
SUMMARY OF ROLES PERFORMED BY THE ELEMENTARY GUIDANCE COUNSELOR 
AS IDENTIFIED IN GUIDANCE LITERATURE 
Total Listings of Roles Extent of Emphasis given by Authors 








Counseling 3 h 3 - 
Making Referrals - 3 7 - 
Participating in Testing 
Program 3 1 5 1 
Aiding Faculty and Staff - 3 7 - 
Aiding with School 
Administration - - 2 8 
Assisting School Personnel - 2 8 - 
Dealing with Exceptional 
Children - - 3 7 
Working with Disciplinary 
Problems - _ 2 8 
Engaging in Case Work - 3 h 3 
Collecting and Organizing Data 8 2 - - 
Coordinating School and 
Community Services - a h 2 
Analyzing Pupil Behavior - i 6 3 
Engaging in Scientific Obser¬ 
vation of Pupils - 2 5 3 
Coordinating Guidance Activities 1 3 3 3 
Evaluating Guidance Programs 1 3 2 h 
Engaging in Research - 2 3 5 
Working Directly with Parents - k b 2 
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9. Analyzing pupil behavior 
10. Engaging in scientific observation.of pupils 
11. Coordinating guidance activities 
12. Evaluating guidance programs 
13. Engaging in research 
111. Dealing with exceptional children 
15. Working with disciplinary problems 
16. Aiding with school administration 
17. Engaging in case wcrk 
Summary of the roles performed by the school psycholgist as identified 
in guidance literature 
Data pertinent to the role of the school psychologist appear^ in 
Table 12. 
Table 12 shows testing and working with parents as roles given "ex¬ 
tensive emphasis" by two authors. "Moderate emphasis" was given to ten 
of the roles identified under total listings of roles with ten roles re¬ 
ceiving "limited emphasis". 
Most of the roles identified under total listings in Table 12 were 
given "no emphasis" by authors, therefore, it would seem that the roles 
performed by school psychologist at the elementary level are as listed 
below in rank order of importance as indicated from Table 12. 
1. Analyzing pupil behavior 
2. Testing 
3. Engaging in scientific observation of pupils 
lu Dealing with exceptional children 
5. Aiding faculty and staff 
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TABLE 12 
SUMMARY OF ROLES PERFORMED BY THE ELEMENTARY SCHOOL PSY- 
COLOGIST AS IDENTIFIED IN GUIDANCE LITERATURE 
Total Listings of Roles Extent of Emphasis Given by Authors 
As Identified in the Extensive Moderate Limited No 
Literature Emphasis Emphasis Emphasis Emphasis 
Counseling - 1 
Making Referrals 
Participating in Testing 
Program 1 2 
Aiding Faculty and Staff - 1 
Assisting School Personnel - 1 
Aiding -with School Adminis¬ 
tration 
Dealing with Exceptional 
Children - 2 
Working with Disciplinary 
Problems 
Engaging in Case Work - 3 
Collecting and Organizing Data - 2 
Coordinating School and 
Community Services - 1 
Analyzing Pupil Behavior - 2 
Engaging in Scientific Obser¬ 
vation of Pupils - 1 
Coordinating Guidance Activities 
Evaluating Guidance Programs 
Engaging in Research 



















6. Engaging in casework 
7. Counseling 
8. Making referrals 
9. Assisting school personnel 
10. Collecting and organizing data 
11. Engaging in research 
12. Working directly with parents 
13. Coordinating school and community services 
llu Aiding with school administration 
Out of the seventeen roles listed, authors considered fourteen 
as being areas where the school psychologist could function as a trained 
specialist. 
The work of the school psychologist was less clear as indicated 
in Table 12. Authors indicated clearly, that if both school psychologist 
and school counselor are on a staff, the respective functions of each will 
have to be carefully delineated to prevent undesirable overlap. 
Summary of roles performed by school social workers as identified in 
guidance literature 
Table 13 summarizes the total treatment of the role performed by 
the elementary school social worker. 
Out of 1he seventeen roles listed, two roles received "extensive 
emphasis" five "moderate emphasis", seven "limited emphasis" and eight 
"no emphasis". 
As shown in Table 13, most authors agreed that the roles of the 
social worker are as follows: 
1. Engaging in casework 
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TABLE 13 
SUMMARY OF ROLES PERFORMED BY ELEMENTARY SCHOOL SOCIAL 
WORKERS AS IDENTIFIED IN GUIDANCE LITERATURE 
Total Listings of Roles Extent of Emphasis Given by Authors 








Counseling - - - 10 
Making Referrals - - 1 9 
Participating in Testing 
Program - - - 10 
Aiding Faculty and Staff - - 2 8 
Assisting School Personnel - - - 10 
Aiding with School Adminis¬ 
tration - - — 10 
Dealing with Exceptional 
Children - - - 10 
Working with Disciplinary 
Problems - - - 10 
Engaging in Case Work 1 2 3 h 
Collecting and Organizing Data - 1 - 9 
Coordinating School and 
Community Services - 1 3 6 
Analyzing Pupil Behavior - - 1 9 
Engaging in Scientific Obser¬ 
vation of Pupils - - 1 9 
Coordinating Guidance Activities - 1 - 9 
Evaluating Guidance Programs - - - 10 
Engaging in Research - 1 - 9 
Working Directly with Parents 1 3 3 3 
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2. Working directly with parents 
3. Coordinating school and community services 
U. Aiding faculty and staff 
5. Making referrals 
6. Collecting and organizing data 
7. Analyzing pupil behavior 
8. Engaging in scientific observation of pupils 
9. Coordinating guidance activities 
The authors seemed to agree that the role of the social worker was 
one of helping children overcome any social and emotional problems that 
may detract from their ability to use the resources of the school ef¬ 
fectively. As shown in Table 13, the school social worker helps chil¬ 
dren through individual casework, community resources, consultation with 
other staff members and school personnel. His unique contribution to 
the school's effort to help troubled children lies in his ability to 
gather pertinent social history material, interviewing skillfully, and 
tie together the efforts of the school, home, and community. He was 
described as the synthesizer of all types of information bearing on a 
child's adjustment to school. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
General Frame of Reference 
One of the significant trends in the elementary school today is 
the increasing number of guidance specialists being assigned to aid the 
instructional staff and though there are no national tabulations to in¬ 
dicate the extent of this trend, more and more school systems are em¬ 
ploying guidance specialists to advise and assist classroom teachers in 
dealing with problems and activities of children. 
Most writers took the position that the work of guidance special¬ 
ists at the elementary level is very effective as indicated by the recent 
trend in employing guidance specialists at this level. There is a general 
acceptance of the importance of the work of guidance specialists in the 
elementary school, but there is not equal agreement on how this function 
may best be performed nor which guidance specialist will be responsible 
for this function. There is a need to better define and clarify the 
guidance role and function of each specialist as a basis for determining 
which personnel must be assigned responsibility for the development of 
adequate guidance services. 
Basic Design and Methodology 
As a result of having been a member of the classes in Guidance and 
Counseling, this writer became interested in guidance in the elementary 
6U 
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school and the role of elementary guidance specialists. The evolution of 
this problem was associated with the writer's awareness that many of the 
problems of high school students could have been resolved if not prevent¬ 
ed, during their earlier years. It is from this interest -that the writer 
analyzed leading books on guidance in the elementary school as they treat 
the role of guidance specialists at the elementary level. 
This thesis contains information which the writer hoped would prove 
valuable for guidance specialists, supervisors, teachers, and other pro¬ 
fessional school personnel, ■who are concerned with guidance in hie ele¬ 
mentary school. The writer hoped that this study would present findings 
that might serve as guide posts for elementary personnel. The writer 
hoped further that, these findings would be functional enough in applica¬ 
tion and scope so that they might be modified by a particular staff in 
order to answer the guidance needs of their boys and girls more effect¬ 
ively. 
The problem involved in this research study was to ascertain the 
role of guidance specialists at the elementary school level from content 
analysis of ten books in the area of guidance. 
This study was limited to a selection of ten books in guidance with 
special focus on the identification of the role of guidance specialists 
at the elementary school level. 
The purposes of the study were as follows: 
1. To identify the role of guidance specialists at the ele¬ 
mentary level as evidenced in guidance literature. 
2. To secure opinions of authors on the effectiveness of guid¬ 
ance specialists' work and suggestion on desirable modi¬ 
fications in their roles and functions. 
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3. To draw implications which may aid in establishing basic 
criteria for evaluating the role of guidance specialists 
at the elementary school level. 
For the purpose of clarification "content analysis" is defined as 
a research technique for describing various facets of the communication 
content in summary form. The following aspects of content analysis are 
included in this study. 
1. Extent of treatment given to the role of guidance specialists 
in certain books. 
2. The general nature of different points made within the actual 
content of the books regarding the roles of guidance special¬ 
ists. 
"Guidance Specialists" is the name given to the individuals who 
perform various guidance services, namely, the school counselor, the 
school psychologist, and the school social worker. 
This study was conducted in the Trevor Arnett Library, located on 
the Atlanta University campus in Atlanta, Georgia. The investigator 
also made use of libraries located in Tuscaloosa, Alabama. 
The primary method of research used as Descriptive Survey, employ¬ 
ing the technique of content analysis. 
The materials used in this study were ten guidance books in the 
area of elementary guidance selected from Subject Guide to Books in Print. 
The titles and authors are given below: 
Titles Authors 
Guidance in Elementary Schools Robert Knapp 
Administration of Guidance Services Raymond N. Hatch and 
Buford Stefflre 
Guidance in Elementary Schools Herman Peters, Bruce 
Shertzer and William Van 
Hoose 
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School Guidance and Personnel Services Francis Rosecrance and 
Velma Hayden 
The Element ary Teacher and Guidance John A. Barr 
Guidance Services in Schools Clifford Froehlich 
Guidance in the Elementary Classroom Gerald Kowitz and 
Nonna Kowitz 
Guidance Policy and Practice Robert Mathewson 
Guidance in Elementary Schools Harold Cottingham 
Guidance in Elementary Education Roy DeVerl Willey 
The Check-list in this study contains a list of seventeen items 
for analysis. These items were synthesized from literature identifying 
the role of guidance specialists at the elementary school level. 
The items were as follows: 
1. Counseling 
2. Making Referrals 
3. Participating in Testing Program 
U. Aiding Faculty and Staff 
5. Assisting School Personnel 
6. Aiding with School Administration 
7. Dealing with Exceptional Children 
8. Working with Disciplinary Problems 
9. Engaging in Case Work 
10. Collecting and organizing Data 
11. Coordinating School and Community Services 
12. Analyzing Pupil Behavior 
13. Engaging in Scientific Observation of Pupils 
1H. Coordinating Guidance Activities 
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15. Evaluating Guidance Programs 
16. Engaging in Research 
17. Working Directly with Parents 
Column two of the Check-list shows the "extent of emphasis" given 
in teach book to the particular item and column three indicates the "type 
or types of specialists who would perform the role." 
The research procedure for this study was as follows: 
1. Selection of books dealing with guidance in the elementary 
school was made by the writer. 
2. The pertinent related literature was reviewed, summarized 
and presented in the final thesis copy. 
3. The ten books were thoroughly read, analyzed and evaluated 
according to the selected areas of study. 
U. Tables were prepared showing the role of guidance specialists 
in summary form. 
5. The role of guidance specialists as identified under Purpose 
of the Study were selected as the approaches and emphases 
of the "content analysis" of the selected books. 
6. The findings, conclusions, implications and recommendations 
were formulated and are incorporated in the finished thesis 
copy. 
Summary of Related Literature 
The general conclusions which characterized the findings of related 
literature are enumerated as follows: 
1. There is a limited amount of literature pertaining to the 
role performed by guidance specialists at the elementary 
level. 
2. There is an increasing interest in the role performed by 
guidance specialists as evidenced by the appearance of 
recent books and articles on the subject. 
3. There is a great deal of confusion about the meaning of 
terms such as counseling, casework, consultation and 
others. 
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U» Literature revealed that there is confusion over -what 
elementary school counselors should be doing. Usually 
there is a long list of duties with no indication of 
priority, so that one is generally left on his own in 
deciding what elementary counselors should be doing or 
what are their most important functions. 
5. There is a possibility of conflict among the various 
specialists' roles in the elementary school. 
6. There are numbers of similarities and a decreasing num¬ 
ber of differences among specialists in a number of 
respective roles. 
7. Most authors agreed that elementary school guidance 
workers should be specialists, persons with a high 
level of training and competence. 
8. The related literature on elementary guidance suggested 
that the elementary counselor should try to achieve or 
asumme the same roles very similar to those of his co¬ 
worker at the secondary level. 
9. The counselor, working in the elementary school, concen¬ 
trates on contributing his psychological and counseling 
skills to the efforts of the teachers to help the child 
in the classroom. 
10. The elementary counselor performed many of the same 
functions as the school psychologist. 
11. The major roles of the counselor were counseling, 
testing, and organizing and collecting data. 
12. The counselor may be expected to contribute toward the 
development of the general program of the school. 
13. The counselor assists the school in working closely 
with the community. 
lii. The school psychologist, as a specialist in psychology 
and the application of psychological principles to the 
educational process, can enhance the study and treatment 
of a child with school-connected problems. 
~\S. The school psychologist is able to serve as a research 
consultant to the school. 
16. The school psychologist is concerned with direct services 
to the child in terms of identification, diagnosis, pro¬ 
gnosis, and recommendations for treatment of a child's 
school-connected problems. 
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17. The school social worker's chief job is case work. 
18. School social workers serve as interpreters and liaison 
officers between teacher and pupil and teacher and parent. 
19. The school social worker helps the school and the home in 
dealing with the problems of children. 
20. Authors voiced the opinion -that the role of the specialist 
has not yet been clearly delineated within the spectrum 
of educational services: the guidance counselor, the 
school psychologist, and the school social worker. 
21. One of the basic principles on which most of the writers 
seemed to agree was the fact that the role or function 
involved must consist of a definite plan to help all 
pupils, teachers, and parents. 
22. Many authors agreed that elementary guidance specialists 
should not be expected to carry out functions such as 
teaching, discipline, administrative details or other 
routine tasks except under emergency conditions. 
Summary of Books 
Robert H. Knapp. Guidance in the Elementary School. This book 
presented the view that the classroom teacher is the key elementary 
guidance worker, but recognized the need for the guidance specialist 
atlhis level. The author placed emphasis on special contributions of 
guidance in the elementary school. 
Raymond N. Hatch and Buford Stef fire. Administration of Guidance 
Services. A basic text suitable for guidance administrators, teachers 
and counselors. This book identified the various services offered by 
specialists. The authors considered counseling as the major role of the 
counselor and listed other roles as secondary. 
Herman J. Peters, Bruce Shertzer and William Van Hoose. Guidance 
in Elementary Schools. These authors examined the guidance function in 
the elementary school in terms of the blend of the teacher's guidance 
responsibilities and the school counselor’s duties. The developmental 
approach to guidance is reviewed with focus on working with normal ele¬ 
mentary school children. 
Francis Rosecrance and Velma Hayden. School Guidance and Personnel 
Services. The authors gave a very fine presentation of the various 
guidance staff and resources available to the school counselor for assist¬ 
ing pupils. One of the special features of this book were the chapters 
written about the work of personnel specialists by specialists. 
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John A. Barr. The Elementary Teacher and Guidance. This author 
placed major emphasis upon the role of the classroom teacher in elementary- 
guidance. The book provides several concepts basic to the understanding 
of children and describes the most frequently- used tools and techniques 
in elementary school guidance. The author clarifies the function of 
specialists and describes their importance in -the total program. 
Clifford P. Froehlich. Guidance Services in Schools. Throughout 
the book, Froehlich highlighted recent developments in guidance in all 
schools, both elementary and secondary. The book adequately described 
the roles of functionaries in guidance. Major emphasis -was given to the 
role of the counselor and school psychologist. 
Gerald Kowitz and Norma Kowitz. Guidance in the Elementary Class¬ 
room. These authors emphasized the role of the classroom teacher in 
guidance. Various guidance services were described from the viewpoint 
of the classroom teacher or teacher-counselor. 
Robert H. Mathewson. Guidance Policy and Practice. This book 
presented a rich analysis of contemporary guidance conceptualizations. 
Chapter llj. was devoted to Guidance on Various Levels. Roles performed 
by each specialist were outlined and discussed to some degree for proper 
clarification. 
Harold Cottingham. Guidance in Elementary Schools. This is a 
general text which describes guidance practices in the elementary school. 
This book revealed the significant aspects of the roles performed by 
guidance specialists at the elementary level. The author listed speci¬ 
fic roles performed by each specialist. 
Roy De Verl Willey. Guidance in Elementary Education. This book 
was addressed primarily to the classroom teacher, however, sections of 
the book presented information dealing with specialists at the elementary 
level. The functions of each specialist were outlined and in many in¬ 
stances discussed by the author. 
Summary of Basic Findings 
The following findings have been drawn from the data and presented 
in accordance with the purpose of this study. 
The role of elementary guidance specialists 
The guidance specialist is a resource individual who is at the 
service of teacher and parent. He helps gather facts about the pupil, 
about his home, family, physical and mental health, aptitudes, abilities, 
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achievement, needs, and interests. By means of classroom observation, 
conference, and interview he aids pupil, parent, and teacher to inter¬ 
pret these facts. 
The role of the counselor 
The findings concerning the identification of the role of elementary 
counselors were as follows: 
1. Interpreting pupil data to staff members 
2. Holding conferences with parents regarding any pupil 
pr obleras 
3. Counseling pupils with learning, physical, social, and 
emotional problems 
U. Interpreting pupil data to parents 
3. Coordinating the work of all specialists working on a case 
6. Acting as liaison person between school and community 
agencies on pupil problems 
7. Planning school testing program 
8. Acting as guidance consultant to all staff members on pupils' 
problems 
9. Keeping adequate records on all pupils 
10. Orientation of pupils new to school 
11. Conducting case wcrk 
12. Organizing and heading school guidance committee 
13. Selecting pupils who need special help (e.g., high ability 
pupils, those needing remedial work, emotionally disturbed, 
etc. ) 
llw Suggesting areas for curriculum improvement 
15>. Administering tests, inventories, etc. 
16. Encouraging and assisting teachers to carry on research 
17. Assisting in the enrollment of pupils new to school 
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18. Scoring tests 
19. Conducting in-service training in guidance for staff members 
20. Interpreting pupil data to pupils 
21. Interpreting school's guidance program to the community 
22. Fostering good mental hygiene among pupils and staff 
23. Interpreting pupil data to proper community agencies 
2l*. Evaluating the guidance program 
2^. Conducting group guidance sessions for pupils 
26. Making referrals 
The role of the psychologist 
The findings identifying the role of the elementary school psy¬ 
chologist are as follows: 
1. Informs school personnel regarding the special services 
he is prepared to offer 
2. Accepts for study pupils referred to him by the counselor 
or other school personnel 
3. Studies problems of pupils referred to him, formulates 
procedures to be followed in case of individual studies 
and provides or helps to secure the necessary treatment 
U. Confers with school personnel who are working with an 
individual studied regarding the results of the study 
5. Interprets findings to school personnel, recommends 
the treatment needed to correct the problem, and suggests 
ways in which all can cooperate in giving the treatment 
6. Works with various community agencies in helping pupils 
to sove their problems and secures proper services for 
the pupils who need them 
7. Helps school personnel to understand the causes under¬ 
lying various kinds of behavior 
8. Helps to plan educational programs for children by using 
a number of methods and materials. 
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9. Uses psychological tests to help understand individual 
children 
10. Helps members of the community to understand the causes 
underlying different types of behavior 
11. Promotes and engages in research needed to help children 
make proper adjustment to school. 
The role of the school social worker 
The findings identifying the role of the school social worker were 
as follows: 
1. Provides direct casework service to assist individual 
children and their families with school problems 
2. Acts as an agent of the school administration 
3. Acts as a liaison between the school and community 
agencies 
U. Accepts referrals from teachers or other school personnel 
£. Cooperates with community agencies by providing pertinent 
information about a child's school adjustment and achieve¬ 
ment 
6. Helps school personnel to understand the environmental 
factors outside of the school which affect a child's 
behavior. 
Opinions of authors on the effectiveness of guidance specialists' work 
The findings concerning the opinions of authors on the effectiveness 
of guidance specialists' work were as follows: 
1. Authors agreed that the roles performed by guidance 
specialists at the elementary level were invaluable 
for both pupils and teachers. 
2. Authors favored the viewpoint that each pupil needs 
help from time to time in the process of his growth 
and development. 
3. School personnel at the elementary level were recognizing 
the fact that they ijieeded the services of specially train¬ 
ed guidance specialists to assist them in meeting the 
needs of the pupils. 
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U. According to the authors, the counselor and classroom 
teacher will be, for a long time, the key guidance 
workers in the elementary school. 
3. The authors seemed to be unanimous in their agreement 
that one role of the counselor is counseling with 
pupils with problems. 
6. An important trend in elementary guidance was the in¬ 
creasing utilization of guidance specialists as con¬ 
sultants to teachers. 
7. Authors seemed to be unanimous in their agreement that 
the school psychologist has a key role in psychotherapy 
and psychological testing. 
8. Authors viewed the work of the school social worker as 
very important in the guidance process. Social services 
should be an integral part of the total school guidance 
program. 
Suggested modifications 
The findings concerning suggested modifications were as follows: 
1. Authors were almost unanimous in their agreement that 
there is a need for proper identification of roles per¬ 
formed by all guidance specialists at the elementary level. 
2. Authors suggested that the experiences specialists should 
be in keeping with education at the elementary level. 
Specialists should have teaching experiences in the ele¬ 
mentary grades, additional training in case study and 
skill in pa rent-teacher conferences. 
3. There is a need to work out a feasible plan to integrate 
all the various help available so that maximum value is 
received by the child. 
Conclusions 
The findings of this study appear to warrant the following con¬ 
clusions : 
1. With reference to the identification of the elementary 
counselor's role there is no clear definition. Usually 
there is a long list of duties, with no indication of 
priority. The role of the school psychologist seemed 
to be individual testing, working with behavior problems 
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and research. The role of the social worker appeared 
to be one of dealing with casework and community prob¬ 
lems. 
2. Authors viewed the services provided by elementary 
guidance workers as very effective. The question of 
proper use of these resources facilitates in conjunction 
with one another seemed to be suggested modifications. 
3. With respect to implications which might aid in establish¬ 
ing basic criteria for evaluating the role of guidance 
specialists at the elementary level, it is the opinion 
of authors that experimental studies should examine model 
programs designed in terms of the total school effort 
to develop elementary school functions. One* the basis 
of a survey of the literature in elementary school 
guidance the following problems and issues seemed perti¬ 
nent; (1) a lack of empirical data to support guidance 
activities; (2) the lack of role definition; (3) conflict 
among specialists; (U) lack of training programs for 
elementary guidance workers; (3) the need for teaching 
experience, and (6) lack of new ideas. 
Implications 
A few implications would seem to the writer to be appropriate to 
bringing this research paper to a close: 
1. For those interested and concerned with elementary 
guidance there is a need to develop a real understand¬ 
ing of the role and chief functions of guidance special¬ 
ists. Without this there can be no intelligent and 
effective organization, administration and evaluation of 
an elementary guidance program. 
2. For the coordinator of the guidance program, there is a 
need for an appreciation of the role which guidance 
specialists must play in the total program and an under¬ 
standing of the activities needed to enable specialists 
to play that role most effectively. 
3. For the teacher and other personnel involved in elementary 
guidance activities there is need for a clear understanding 
of each specialist's role and an accompanying need for 
cooperation required for the proper performance of this 
role if elementary guidance is to succeed. 
U. For the guidance specialists, emphasis should be placed 
upon the identification of pupil characteristics and 
talents, upon the developmental needs of all pupils 
rather than deviate and problem students only. 
Rec omme nda tion s 
It is recommended that: 
1. The guidance services offered by elementary counselors, 
school psychologist and school social workers be accepted 
as an essential part of the school program. 
2. National, state, and local school boards consider the 
necessity for employing elementary guidance specialists. 
3. The specialists' understanding of human behavior and of 
the other person's need for acceptance and encouragement 
be available to not only pupils but faculty and staff, 
administrators and parents. 
1;. The role of guidance specialists be defined as that com¬ 
bination of services rendered by a team of pupil person¬ 
nel specialists-school counselor, school psychologist and 
school social worker. These specialists work in close 
relationship to teachers and administrators and are of 
service to them as they are to students and parents. 
5. Continuing study be made of the role of guidance special¬ 
ists at the elementary level since the actual course of 
guidance services in the elementary school has not yet 
been charted. 
6. Experimental research studies be made dealing with the 
variable roles or functions of the personnel working 
with elementary school children such as the school 
counselor, the school psychologist, and "the school 
social worker. 
7. Elementary school guidance programs provide professional 
consultation services centered around the interaction of 
the child, the curricular activity, and the adults. Such 
consultation require a depth of knowledge of human function¬ 
ing. (Learning, development, and adjustment, the factors 
which influence it, and the implications of this knowledge 
to all aspects of the school experience). 
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ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Source 
Role of the Role of Role of 
Counselor School Psychologist School Social 
Worker 
Administration of Guidance 
Services (Raymond N. Hatch and Counseling Accepts referrals for 
Buford Steffire) 
Works with attend¬ 
study 
ance and disciplin¬ Individual testing 
ary problems 
Help children with 
Pupil registration adjustment problems 
Orientation of staff Research 
members 
Assist school personnel 
Pupil Orientation 
Recognizes and deals 





Collects and organizes 
data 
Carries out guidance 
policies 
TABLE 2 
ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Role of Role of the Role of the 
Source Counselor School Psychologist School Social 
Worker 
School Guidance and Leadership Measurement of pupil Case Studies 
Personnel Services behavior 
(Francis C. Rosecrance) Coordination of 
guidance activities Analysis of pupil Teacher con- 
behavior sultation 
Making referrals Observation Working with 
administrators 
Dealing with pro- Make recommendations 








Group testing school and com¬ 
munity services 
TABLE 3 
ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Role of Role of Role of 
Source Counselor School Psychologist School Social Worker 
Guidance in Elementary Counseling Measuring pupil Works with parents 
Schools (Herman Peters, 
Bruce Shertzer and Interviewing 
development 
Making referrals 
William Van Hoose) 
Appraisal 
Identifying except¬ 
ional children Adjustment prob¬ 
lems 
Making referrals Initiating research 
Conduct special group Utilizing research Casework 
work findings 
Consults with teachers Adjustment of children 
Consultant to prin¬ 
cipal Individual testing 
Consultant to parents 
Orientation of pupils 
Public relations 
Deals with simple be¬ 
havior problems 
Evaluating of guidance 
programs 
TABLE h 
ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Role of the Role of the School Role of the School 
Source Counselor Psychologist Social Worker 
Guidance Services in Testing 
Schools (Clifford P. 





Assist school personnel No discussion 










Evaluation of data 
TABLE 5 
ROLE OF ELEMENTARY COUNSELORS, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Source 
Role of the 
Counselor 
Role of the School 
Psychologist 
Role of the School 
Social Worker 
Guidance Policy and Identification of Dealing with problems Casework 
Practice (Robert problems of emotional disturbances 
Mathewson) Remedial work 
Identification of Diagnosis of problems 
pupil needs Parent education 















ROLE OF ELEMENTARY COUNSELORS, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Role of the Role of the School Role of the School 
&&& Source  Counselor Psychologist Social Worker  
Guidance in the Elementary Observation No discussion No discussion 
Classroom (Gerald Kowitz 







Deal with problems 
of children 
TABLE 7 
ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Source 
Role of the Role of the School Role of the School 
Counselor Psychologist Social Worker 
Guidance in the Elementary 
School (Robert H. Knapp) Counseling No dicussion Work on problems 






ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Source 
Role of the 
Counselor 
Role of the School 
Psychologist 
Role of the School 
Social Worker 
Guidance in Elementary- 
Education (Roy DeVerl 
Counseling Deal with behavior 
problems 
Casewordk 
Willey) Serve as aide to all Serve as interpre- 












school and family 
TABLE 9 
ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Source 
Role of the 
Counselor 
Role of the School 
Psychologist 
Role of the School 
Social Worker 
The Elementary Teacher 
and Guidance (John A. 
Barr) 
No information was 


















ROLE OF THE ELEMENTARY COUNSELOR, SCHOOL PSYCHOLOGIST AND SCHOOL SOCIAL WORKER 
Role of the Role of the School Role of the School 
Source Counselor Psychologist Social Worker 
Guidance in Elementary Testing School Retardation Referrals 
Schools (Harold Cottingham) 
Record Keeping Behavior Problems Casework 
Teacher Consultation Personality Problems Teacher Consulta¬ 
tion 
Counseling Speech Defects 
Parent Consulta- 
Planning programs for Working with children tion 
faculty meetings with disabilities in 
school subjects Work with community 
agencies 
' Organizing the guid¬ 
ance program Working with children Act as liaison be- 
Gathering data about 
children 
with sensory defects tween school and 
community 
Registration 
Organizing pupils into 
groups 
